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Executive Summary

The University of North Florida (UNF) selected CommunityBased Transformational Learning (CBTL)
as the topic for its QEP. The selection of CBTL will enable UNF to build on a history of community
engagement that began in 1972. UNF's initial growth was linked to strong and vibrant community
partnerships throughout northeast Florida offering the university resources and opportunities to enhance
and expand its educational programs.

As the university has matured, the number of these partnerships has grown and the nature of these
relationships has evolved. UNF has become a significant contributing force to the region's economic,
civic, and cultural growth. The university has also taken a critical role in addressing community issues in
areas ranging from improving manufacturing to addressing increases in crime rates and from improving
early literacy to supporting small business growth in the community.

Through ongoing local and international partnerships, UNF has been able to provide students with
experiences beyond the walls of the classroom and into community settings. These community
engagement experiences allow students to deepen their disciplinary knowledge, translating it into
practice while directly applying skills in handson activities, and practice important civic skills. These
experiences have also provided students opportunities to engage in critical thinking and to improve their
professional communication skills. Students often report how valuable and, at times, transformative
these activities have been. To date, however, these experiences have been limited to certain curricula,
varied in approach, and not always intentionally mindful of the pedagogy associated with the
experiences.

Recognizing the benefits arising from communitybased learning experiences, UNF's CBTL program is
designed to replicate these communitybased transformational learning experiences across the
curriculum to engage virtually all UNF students. Each experience will be evaluated to ensure that it is
founded on pedagogy that maximizes student learning and that ensures students will come to understand
the cultural norms within the communities in which they work, while also exploring professional
responsibilities.

The CBTL program described herein builds on and extends several ongoing university initiatives
integral to UNF's commitment to students, including the institution's Transformational Learning
Opportunity program, international studies programs, and other work being carried out in some
departments, colleges, and nonacademic units.

Central to executing UNF's CBTL program will be its newlyestablished Center for CommunityBased
Learning. The Center will collaborate with UNF's Office of Faculty Enhancement to assist faculty in
developing courses that incorporate communitybased learning experiences. These courses will be
developed across the curriculum over the next five years. The Center will also work with community
agencies and businesses to nurture and develop new community partnerships to serve as community
based learning sites for UNF students.

UNF recognizes that it cannot fully realize the potential of the CBTL program without integrating
comprehensive assessment of student learning outcomes and continuous modification of its programs
based upon its evaluation of the overall program effectiveness.
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Initial Goals and Intended Outcomes 

 
UNF hypothesized that well designed, coordinated, and executed learning experiences in community-
based settings enhance academic learning, contribute to student personal development, and increase 
student civic engagement while benefiting the community. The goals of the CBTL QEP are defined as the 
competence, character, and commitment needed to be effective and active citizens. A community-based 
transformational learner is one who appreciates another’s culture and finds interconnections among 
diverse communities; acts upon his or her social obligations to improve community conditions and 
address social problems; and is able to formulate and address complex societal questions.   
 

 Intended Outcome 1:  Intercultural Competence.  Students develop or deepen cross-cultural 
abilities and skills that enable them to get things done in the world. Such abilities include (a) 
viewing issues from multiple perspectives and (b) establishing mutually beneficial partnerships 
with others whose backgrounds are different from one’s own. 

 Intended Outcome 2: Ethical Character.  Students recognize ethical issues and develop values 
that enable them to act appropriately with respect to those issues. Specific relevant learning 
outcomes include: (a) identifying that one’s own preconceptions about the world are inherently 
limited and thus valuing new conceptions and (b) viewing their own intervention in social 
problems as both possible and consequential. 

 Intended Outcome 3: Effective Citizenship.  Students demonstrate proficiency in integrating 
and applying their learning to challenging questions and real-world problems.  Such proficiencies 
include (a) articulating specific examples of the interconnection of persons and interdependence 
of systems and (b) understanding systematic constraints on the development of human potential 
and, within community-based efforts, an ability to articulate principles of justice, expand 
opportunities, and redress inequities. 
 

To promote adopting and integrating community-based learning practices throughout the university, UNF 
allocated fiscal and physical resources and created the Center for Community-Based Learning (CCBL) to 
build the institutional infrastructure necessary to expand and support CBTL. The major focus of the 
CCBL is to prepare faculty and staff, organizationally and pedagogically, for the demands of community-
based teaching and learning.  Resource allocations for the CCBL included funding for five staff positions: 
(a) director, (b) three coordinators, and (c) administrative assistant. In addition, annual funding was 
allocated to enable the CCBL to design, develop, deploy, and promote faculty and staff development 
initiatives focused on community-based teaching, learning, and research. 
 

Changes Made and the Rationale for the Changes 
 
During the five year CBTL implementation, the QEP Management Team (QMT) regularly examined and 
refined the implementation and assessment of the QEP.  The major changes that resulted are described 
below. 
 
During the process of piloting institutionally developed rubrics for assessing student work in academic 
courses we became aware of the AAC&U VALUE Rubrics. Upon review we found that they met with 
broad faculty acceptance. Thus the first change was the decision to adopt the VALUE rubrics, specifically 
Intercultural Knowledge and Competence, Ethical Reasoning, and Civic Engagement. Each rubric 
contains six elements, thus providing faculty with a selection of transformational learning attributes with 
which to align their community-based learning assignments.  
 
The second change occurred when faculty and staff discovered that the synthesis of learning across 
intercultural competence, ethical character, and effective citizenship that takes place during internship and 
capstone courses would be more appropriately captured by adding a fourth CBTL learning outcome, 
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Integrated Connections.  Therefore, we added a fourth intended outcome along with its related VALUE 
rubric, Integrative Learning.     

 
Intended Outcome 4:  Integrated Connections.  Students integrate understanding across their 
curricular and co-curricular experiences. Outcomes range from making simple connections 
among ideas, concepts, and experiences to synthesizing and transferring learning to new, 
complex, unscripted situations.  
 

The third change was the QMT’s decision not to use an Experiential Learning Transcript (ELT) for its 
assessment needs. At the time the QEP was written the ELT was still under development. The ELT’s 
limited deployment within the university and its inclusion of too many learning outcomes (50+) resulted 
in a very low volume of CBTL-related data. The QMT replaced the ELT with self-report data on student 
participation in co-curricular community engagement, identified by individual student, gathered from the 
Graduating Senior Survey and NSSE.  
 

Impact on Student Learning and/or the Environment Supporting Student Learning 
 
During the five years of its QEP, UNF has accomplished the following: (a) Established an office within 
Academic Affairs responsible for community engagement; (b) Engaged a large number of faculty and 
staff in varied and meaningful development around CBTL; (c) Engaged a large number of students in 
varied and meaningful CBTL experiences, both academic and co-curricular; and (d) Promoted significant 
student learning as expressed in CBTL outcomes. Furthermore, UNF laid the foundation for expanding 
CBTL instructional practices in a large proportion of its departmental and program curricula and co-
curricular activities.  
 
Organization of Assessment Work 
 
Our assessment work has been organized around four learning outcomes (Intercultural Competence, 
Ethical Character, Effective Citizenship, and Integrated Connections). Outcomes are embedded in five 
types of gateways to CBTL experiences and activities as described in Table 1. Many of our results are 
reported by outcome or by gateway. 
 
Outreach and Volunteering: Activities that increase community awareness and knowledge of particular 
issues but do not necessarily involve extensive student interaction directly with the organization or its 
constituents. 
Immersion:  Activities that can be regional, national or international and involve students in short visits 
or stays in off-campus locations that include mutually agreed upon forms of direct community 
engagement as a key part of the experience. 
Instruction: Learning activities in which students develop projects for or are directly involved with 
actual operations, programs or services of an organization or group. The organization and instructor have 
mutually agreed upon these learning activities—also known as service-learning. 
Research: Research conducted by students: (a) in partnership or in close collaboration between 
academically trained researchers and members of a community or representatives of community 
organizations/groups; (b) where the final results and findings are formally shared and/or given to the 
community; and (c) for the purposes of informing decisions or policy making. 
Apprenticeship/Internship: Activities that provide the student an opportunity to apply previously 
acquired knowledge and skills in a supervised situation that approximates or duplicates the conditions 
under which the knowledge will be used. The instruction is typically individualized with a high degree 
of interaction between the students and the supervisor. 

Table 1.  CBTL Experiential Gateways 
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Impact on Learning Environment: How has the learning environment changed? 
 
Data for this section were collected from these sources:  

 CCBL records of faculty and staff participation in development activities; 
 National Survey of Student Engagement (NSSE), administered in 2009, 2012, and 2014; 
 CBTL courses and sections as identified by gateway type in Banner. CBTL course identification 

is done by CCBL staff in consultation with faculty and departments; 
 Graduating Senior Survey (GSS), administered every semester, which includes self-reports of 

frequency of community engagement in each of the CBTL gateways; and 
 Reports of the relationship of academic program-level student learning outcomes to CBTL 

outcomes, run from our assessment management software, TracDat™. 
 

Faculty and Staff Development 
 
UNF has made concerted efforts to engage faculty and staff in CBTL development activities. The most 
impactful programs are listed in Table 2. As of the end of AY 2013-2014, 30 out of 33 academic 
departments and 20 out of 26 Student Affairs departments had been represented at CBTL faculty and staff 
development initiatives.  
 
Community Scholars: A professional Community of Practice designed to support faculty and student 
affairs professionals in the practice of CBTL activities, enhance practitioners’ knowledge of and 
expertise in CBTL and develop strategies to infuse CBTL forms of learning throughout the University. 
Community Engaged Departments: An 18 month process in which self-selected departments develop 
an operational plan and implement a coherent pathway of CBTL experiences in their curriculum.   
STEM Fellows: A program that supports faculty in the redesign and implementation of service-learning 
in STEM courses.  Funding provided by Florida Campus Compact and Learn and Serve America. 
Course Redesign Workshops: Customized workshops for departments looking to strengthen 
instructional design by aligning objectives, assessments, activities and assignments in community-based 
learning courses. 
Student Affairs Staff Development Workshops: Workshops introducing Student Affairs staff to the 
QEP, its outcomes, activities, and gateways, for the purpose of guiding program planning.  
Rubric Ratings: Assessment process in which faculty submit student artifacts. Artifacts are rated by 
trained faculty peers using AAC&U VALUE rubrics that align with the four CBTL outcomes.  
Exchanges/Summits: A community “knowledge exchange” involving participants from UNF and the 
community, designed to better understand faculty, staff and community organizations’ perceptions and 
needs around CBTL. 

Table 2. CBTL Faculty and Staff Development Programming  
 
 355 faculty and 28 staff participated in some form of CCBL programming from fall 2009 to spring 

2014. Of the faculty participants, 19.4% completed one hour of CCBL programming, 69.1% 
completed between 1 and 30 hours, and 11.5% completed more than 30 hours. 

 The Community Engaged Department program is unique in that it incorporates not only faculty 
development for individual courses but also the integration of CBTL experiences in the departmental 
curriculum. Thirteen departments (out of 33) have participated in the Community Engaged 
Department program.  

 In a mature example of the integration of various forms of faculty development activities, the School 
of Nursing not only participated in the Engaged Department program but also used multiple iterations 
of rubric ratings (described below) to assess whether CBTL activities and assignments worked as 
intended.  
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Student Experience in Community Engagement 
 
NSSE and GSS data suggest that students at UNF are experiencing community engagement in increasing 
numbers.  
 

 According to NSSE results, freshman students reported participating in community-based 
instruction at significantly higher levels in 2012 (first full year of QEP) as compared to 2009 (pre-
QEP). In this same sample, students who participated more frequently in community-based 
projects as part of a course were significantly more likely to work harder than they expected to 
meet instructor expectations, examine the strengths and weaknesses of their own views on an 
issue, and have conversations with others who were different from them. It should be noted that 
NSSE questions regarding community engagement changed in 2013, making year-to-year 
comparisons from 2012 to 2014 difficult.  

 Drawing from the 2014 NSSE survey, we created item clusters corresponding to the four CBTL 
outcomes. We then compared the mean responses to those item clusters in the 2009, 2012, and 
2014 NSSE administrations. The NSSE items chosen query the entire student experience, both 
academic and co-curricular. Engaged Citizenship and Integrated Connections were represented 
only in the 2014 NSSE survey. However, for the Intercultural Competence and Ethical Character 
items, senior responses were consistently and significantly more positive from 2009 to 2012 and 
from 2012 to 2014. We conclude that the QEP (which began after the 2009 NSSE administration) 
has positively affected student attitudes and experiences with respect to Intercultural Competence 
and Ethical Character. 

 In TracDatTM, 30 academic programs (out of about 100) have identified at least one, and in many 
cases more, program-level outcomes as being relevant to CBTL outcomes. Twenty-seven of those 
30 programs identified Intercultural Competence as being relevant to at least one program 
outcome, followed by 22 for Integrated Connections and Effective Citizenship, and 20 for Ethical 
Character.  

 Over three years of GSS data collection, graduating seniors have reported increasing levels of 
community engagement, both academic and co-curricular. Graduating seniors have increasingly 
reported participation at some level in at least some of the five gateways (Outreach [64% in 2013-
14], Immersion [25%], Instruction [45%], Research [39%] and Apprenticeship/Internship [64%]).  

 Graduating seniors in increasing numbers have reported being “highly engaged” in the Outreach 
[26% in 2013-14] and Apprenticeship/Internship [33%] gateways. Graduating seniors have not 
reported similar high levels of participation in the Immersion, Instruction, and Research 
gateways, which have been less commonly used. We appear to be making progress in the lowest 
(Outreach, which includes the preponderance of CBTL co-curricular activities) and highest 
(Apprenticeship/Internship) level gateways; we need more opportunities in the mid-level 
gateways. We anticipate that as CBTL experiences become more available, graduating seniors 
will report more mid-level experiences. Identification as being “highly engaged” for each 
gateway is defined as follows. 

     Table 3. Criteria for Identification as “Highly Engaged” in CBTL Activities 
 
 

 
Gateway “Highly Engaged” Criterion  
Outreach Reported participating 9 or more times in Outreach 
Immersion Reported participating 1 or more times in Immersion 
Instruction Reported participating 9 or more times in  Instruction 
Research Reported participating 9 or more times in Research 
Apprenticeship/Internship Reported participating 16 or more times in 

Apprenticeship/Internship 
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Impact on Student Learning: What and how much did students learn? 
 
Data for this section were collected from these sources:  

 Faculty ratings of student work in CBTL courses. Faculty who have taught CBTL courses 
voluntarily submit student artifacts; artifacts are rated by trained faculty peers using AAC&U 
VALUE rubrics that align with the four CBTL outcomes. Some sessions are conducted for 
individual departments, others for multiple departments. In conjunction with the rubric rating 
sessions, faculty submit course briefing sheets that provide rich information about course 
objectives, assessments, community-based activities, assignments, and changes made since the 
last course offering. 

 CBTL courses and sections as identified by gateway type in Banner, as described in the preceding 
section.  

 Graduating Senior Survey. In addition to self-reports of frequency of academic and co-curricular 
community engagement as described in the preceding section, blocks of questions that probe 
attitudes and intentions about the four CBTL outcomes are included in rotation each year 
(Intercultural Competence in Year One, Engaged Citizenship in Year Two, etc.) 

 
Direct Evidence of Student Learning 
 
Student learning relevant to CBTL outcomes has improved over each of the three years of data collection. 
 

 Mean aggregated rubric ratings have improved significantly over each of the three years of data 
collection, from 1.39 in 2011-12 to 1.84 in 2013-14.  
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 Significant improvement in rubric ratings over three years of ratings was observed in two of the 
four outcomes (Intercultural Competence and Integrated Connections). Ratings in the Effective 
Citizenship outcome remained relatively constant; however, ratings in this outcome were higher 
than ratings in the other outcomes at early stages of the implementation of the QEP. The number 
of ratings in the Ethical Character outcome was small; therefore, results for this outcome are 
inconclusive.  
 

        
Indirect Evidence of Student Learning 
 
Higher self-reported engagement is correlated with higher self-reported achievement on many of the 
attitude measures we included in the GSS.  
 

 Graduating seniors in 2011-2012 responded to two learning outcome subscales related to the 
Intercultural Competence outcome: Cultural Skills and Cultural Awareness1. Cultural Skills 
measures ability to relate to different cultures; Cultural Awareness measures intentions to learn 
more about different cultures. Surveyed seniors reported high levels of Cultural Skills; however, 
there was no difference among scores based on the self-reported level of the student’s 
participation in any particular gateway. Surveyed seniors reported moderate levels of Cultural 
Awareness; surveyed seniors who participated in three or more gateways reported significantly 
higher levels of Cultural Awareness than did students who participated in none of the gateways. 
Increased participation in Immersion and Instruction gateways was correlated with increased 
levels of Cultural Awareness; increased participation in Outreach, Internship, or Research 
gateways did not result in higher Cultural Awareness scores.  

 Graduating seniors in 2012-2013 completed three learning outcome subscales: Civic Action2, 
Civic Responsibility3, and Social Justice1. Civic Action measures intentions of future involvement 
in community service or action; Civic Responsibility measures responsibility to participate in 

                                                            
1 Moely, B. E. and V. Ilustre. (2011). University students’ views of a public service graduation requirement. 
Michigan Journal of Community Service Learning, Spring 2011, pp. 43-58.  
2 Moely, B. E., S. H. Mercer, V. Ilustre, D. Miron, and M. McFarland. (2002). Psychometric properties and 
correlates of the Civic Attitudes and Skills Questionnaire (CASQ): A measure of students’ attitudes related to 
service learning. Michigan Journal of Community Service Learning 8(2), 15-26.  
3 Furco, A. (1999). Higher Education Service-Learning Survey.  Available at 
http://www.servicelearning.org/filemanager/download/HEdSurveyRel.pdf.  
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community service or action; Social Justice measures attitudes concerning causes of poverty and 
misfortune and how social problems can be solved. Surveyed seniors who participated more in 
any gateway reported levels of higher Civic Action and Civic Responsibility than did students 
with no participation. Surveyed seniors who participated more in the gateways of Outreach, 
Instruction, and Internships reported higher levels of Social Justice than did students who did not 
participate in these gateways.  

 Graduating seniors in 2013-2014 completed items related to internally constructed ethical 
reasoning and moral development subscales. No consistent relationship was found between 
ethical reasoning or moral development and participation in any or all CBTL gateways.  The lack 
of relationship between self-report (indirect measures) of moral reasoning and rubric ratings 
(direct measures) of student work might be due to a lack of reliability of the self-report measures.  

 Higher self-reported participation in CBTL opportunities (both academic and non-academic) was 
correlated with a significant increase in CBTL course-taking. In 2013-2014, 10% of survey 
respondents were “substantively engaged” overall (defined as being highly engaged in at least 
three gateways, see Table 3). Being “substantively engaged” was associated with number of 
CBTL credit hours taken by each student, as determined by course identification in Banner. This 
conclusion holds true for overall and when tested individually by gateway.  

 
Synthesis: What is the relationship between improvements in the learning environment and student 
learning? 
 
Data for this section were collected from these sources:  

 Faculty whose student work was rated in rubric rating sessions submitted “briefing sheets” that 
reported areas in which they had made changes since the previous rubric rating, and how they 
used feedback from prior rubric rating sessions to make changes in their teaching. 

 Previously described data from other sections of this report were combined. 
 

The quality of CBTL experiences in courses has improved.  
 

 Faculty improved assignments, community-based activities, the selection of outcomes, and the 
alignment among the three during faculty development activities. The most frequent course 
change was to the assignment (53.6%).The other two most frequent changes were to the 
community-based activity (39.1%) and to outcomes (33.3%).  
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 Courses taught by faculty who were more engaged in CCBL faculty development efforts got 
significantly higher rubric ratings than courses taught by those with less faculty development 
exposure. Faculty participation in the Course Redesign and Engaged Department programs was 
associated with especially high rubric ratings.  
 

We have made considerable progress in identifying existing and new CBTL courses. As we continue to 
develop a more consistent and comprehensive CBTL course identification system, we will be able to 
monitor more accurately the impact of CBTL experiences across curricula.  
 
Between 2011 and 2014, 899 courses with CBTL outcomes and assignments, enrolling over 16,000 
unique students, have been identified in our Banner® system as addressing community-based learning. 
Additional relevant courses are still to be identified. The most frequently identified gateway is 
Apprenticeship/Internship. Research and Instruction are the least frequently identified. Frequency of the 
lowest-level (Outreach), highest-level (Apprenticeship/Internship), and one of the mid-level (Instruction) 
gateways have increased. The other two have not. Two gateways, Immersion and Research, are likely 
underreported because these activities are not necessarily associated with courses. 

 

                 
 
The growing pervasiveness of CBTL within academic and co-curricular programs also shows evidence of 
building student skills through progressively more challenging CBTL experiences.  
 

 Course experiences in higher level gateways (Apprenticeship and Instruction) are associated with 
higher levels of achievement of CBTL outcomes. 
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 Experiences in higher level courses are associated with higher levels of achievement of CBTL 

outcomes.  
 

 
 

 Taking more CBTL courses is significantly correlated with higher levels of CBTL skills. 2013- 
2014 students were categorized by whether they had taken 0 to 3, 3 to 6, 7 to 9, or 10 or more 
CBTL hours (data obtained from Banner®). Students who took more CBTL courses (credit hours) 
were more likely to receive higher rubric ratings on assignments submitted for review.  
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Institutional Reflection 
 
The CBTL QEP has helped UNF to strengthen its commitment to the principle of community and civic 
engagement.  The QEP contributed to UNF’s achievement of the Carnegie Community Engagement 
Classification, the Florida Campus Compact Engaged Campus of the Year award in 2013, and President’s 
Higher Education Community Service Honor Roll in 2012, 2013, and 2014.With the continuing efforts of 
the Center for Community-Based Learning and the ongoing dialogue among faculty and staff, 
community-based transformational learning has become an integral part of the UNF culture.   
 
The QEP experience provided UNF with numerous learning and development opportunities: 
 

 Closing the Loop rubric rating sessions provided important opportunities for faculty to reflect on 
and improve their teaching and student learning. During the rating sessions, a community of 
practice emerged where faculty and staff engaged in interdisciplinary and constructive dialogue 
around student community engagement. 

 The Community Scholars program offered a community of practice for faculty and staff to 
develop their own skill in community-based learning. 

 The Community Engaged Department process provided constructive opportunities for faculty 
within programs to coordinate their efforts to provide a more comprehensive approach to the 
curriculum as opposed to a collection of courses.  

 The QEP provided opportunities for faculty and staff to strengthen connections with the 
community and enriched their own personal connections with the community.   

 The QEP provided professional development for faculty as they connected with national and 
international scholarship of community engagement. 

 As students have increased their participation in CBTL, students have expressed the benefit of 
deeper learning, personal responsibility, and connecting with the community.   

 Students benefit more from participating in multiple CBTL activities as opposed to participating 
in a single CBTL course. 

 The QEP is a plan and flexibility during implementation is needed. 
 Change on an institutional level is complex and will require more resources than imagined. 
 Executive-level involvement during selection of the QEP should be sustained during the 

implementation and reporting processes to facilitate communication and institutional change. 
 In the absence of university-wide student learning outcomes, it is more challenging to affect 

institutional change. 
 It would have been helpful to have more conversation about the meaning of CBTL across 

disciplines during the early stages of the QEP. 
 Working with units with previous experience will leverage their past accomplishments related to 

learning outcomes. Although UNF has a long history in community-based learning and in 
transformational learning, the QEP and its focus on key student learning outcomes complicated 
working with units that had previous experience and commitment to community-based activities.  

 Working with units with previous experience will aid in the establishment of connections or 
linkages across the institution that support broad based adoption and implementation of the QEP. 

 Attend early to developing processes for collecting data that are not associated with courses (such 
as internships and co-curricular experiences) in order to support more effective assessment 
strategies. Although robust experiences may be in place, data collection from such experiences is 
challenging in the absence of student artifacts and Banner records.  

 Collaboration with community partners requires continuing dialogue, particularly regarding 
reciprocity and sustainability.    
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